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English as an Additional Language or Dialect (EAL/D) Level 2 is designed for learners who need to consolidate and
refine their Standard Australian English (SAE) language skills for effective communication in a range of contexts

Standard Australian English (SAE) is the variety of spoken and written English language in Australia used in more formal settings such as for official or public purposes,
and recorded in dictionaries, style guides and grammars. While it is always dynamic and evolving, it is recognised as the ‘common language' of Australians. There is a
focus on language learning and the explicit teaching of the structure, linguistic features and sociolinguistic and sociocultural aspects of Standard Australian English
(SAE). Through close study of language and meaning, learners of EAL/D explore how learning in and through English language and literature influences their own and
others' personal, social and cultural identities and thought processes. They develop skills that enable them to use different registers of spoken and written SAE so they
can communicate effectively in a range of contexts and for a variety of purposes in order to become effective cross-cultural users of language and dialect.EAL/D provides
opportunities for learners to engage reflectively and critically with a broad range of spoken, written and multimodal texts (including literary and non-literary texts, for
example academic, everyday and workplace texts). Students learn to create (individually and collaboratively) increasingly complex texts for different purposes and
audiences in different forms, modes and mediums.Learners may be recent arrivals to Australia, refugees, or other learners for whom English is a second or additional
language or dialect. Learners may need to develop their research skills and may intend on further academic study.

Course Description

This course is designed to develop communication skills in, and use of SAE, for learners who have grasped the fundamentals and need to advance their skill level.
There is a focus on comprehension of oral, written and multimodal SAE texts to gain meaning, and the use of these texts to formulate a response.

Learners are required to use basic language features and text structures, and create original texts using SAE in a range of modes.

Rationale

English as an Additional Language or Dialect (EAL/D) Level 2 is designed for learners who need to consolidate and refine their Standard Australian English (SAE)
language skills for effective communication in a range of contexts. Standard Australian English (SAE) is the variety of spoken and written English language in
Australia used in more formal settings such as for official or public purposes, and recorded in dictionaries, style guides and grammars. While it is always dynamic
and evolving, it is recognised as the ‘common language’ of Australians.

There is a focus on language learning and the explicit teaching of the structure, linguistic features and sociolinguistic and sociocultural aspects of Standard
Australian English (SAE). Through close study of language and meaning, learners of EAL/D explore how learning in and through English language and literature
influences their own and others’ personal, social and cultural identities and thought processes. They develop skills that enable them to use different registers of
spoken and written SAE so they can communicate effectively in a range of contexts and for a variety of purposes in order to become effective cross-cultural users of
language and dialect.

EAL/D provides opportunities for learners to engage reflectively and critically with a broad range of spoken, written and multimodal texts (including literary and
non-literary texts, for example academic, everyday and workplace texts.) Students learn to create (individually and collaboratively) increasingly complex texts for
different purposes and audiences in different forms, modes and mediums.

Learners may be recent arrivals to Australia, refugees, or other learners for whom English is a second or additional language or dialect. Learners may need to
develop their research skills and may intend on further academic study.
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Aims

Senior secondary English courses aim to develop learners”:

skills in listening, speaking, reading, viewing and writing
capacity to create texts for a range of purposes, audiences and contexts
understanding and appreciation of different uses of language.

In addition, English as an Additional Language or Dialect (EAL/D) aims to develop learners”:

understanding of the relationships between language, texts and ways of thinking and knowing in SAE
ability to communicate ideas, feelings, attitudes and information appropriately in and through SAE across the curriculum areas
inferential comprehension, critical analysis and reflection skills.

Learning Outcomes

On successful completion of this course, learners will:
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communicate ideas and opinions in a range of contexts using oral, written and multimodal SAE texts

use communication skills to analyse and compare attitudes and values in texts

understand language choices, text features and text structures used in SAE texts

comprehend literal and inferential information, ideas and language used in oral, written and multimodal SAE texts

recognise and understand personal, social and cultural attitudes and perspectives in a range of oral, written and multimodal SAE texts
plan, create and refine their own oral, written and multimodal SAE texts to suit different contexts, purposes and audiences

collect, select, use and cite information

apply planning and organisational skills.

Access to this course is restricted to learners:

for whom English is a second language or an additional language or dialect; and

who have had no more than a total of six years of formal education in a school where English is the
major language of instruction; and

who have been resident in Australia for no more than six calendar years immediately before January 1
of the year in which this course is to be taken.

Providers may make an application to TASC requesting a partial relaxation of the restrictions noted above, on
an individual learner basis. Possible grounds for an application would be to cater for a learner who: has
experienced severely interrupted schooling; has experienced trauma or other forms of memory impairment
due to Post Traumatic Stress Disorder (for example); or who is a humanitarian refugee and for whom this
course is the most appropriate and beneficial. Click for more information and an Application Form.

This course requires learners to work in small groups.

Pathways

Successful completion of this course may lead to a variety of senior secondary courses and vocational education and training qualifications.

This course serves as a foundation course for learners continuing to English as an Additional Language or Dialect (EAL/D)Level 3.

Resource Requirements

Learners will need periodic access to digital technology such as computers.

Course Size And Complexity

This course has a complexity level of 2.

At Level 2, the learner is expected to carry out tasks and activities that involve a range of knowledge and skills, including some basic theoretical and/or technical

knowledge and skills. Limited judgement is required, such as making an appropriate selection from a range of given rules, guidelines or procedures. VET
competencies at this level are often those characteristic of an AQF Certificate II.

This course has a size value of 15.
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Course Structure

This course is in four (4) compulsory strands.

Strand A: Communication Skills and Strategies
Strand B: Comprehension Skills and Strategies
Strand C: Language and Text Analysis Skills and Strategies

Strand D: Create a Range of Texts

Within each strand learners engage in compulsory learning elements.

These compulsory learning elements are indicated as dot points under each strand in the Course Content below.

Illustrative examples of learning tasks and/or explanatory notes are also given with each learning element. See also the Glossary Appendix.

It is not intended that the four strands and related learning elements are delivered and assessed in isolation. Providers will design integrated programs of study

that concurrently deliver and assess the four strands and their learning elements.

Course Delivery

In designing integrated programs of study providers will contextualise learning by adopting a theme or issues/topic based approach, selected on the basis of
learner needs and interests. It is recommended that they are expressed as inquiry questions. At least three (3) themes/issues/topics will be used to contextualise

learning in this course. Illustrative examples include, but are not limited to:

e my personal world (e.g. family, friends, interests/hobbies, school life, ambitions/plans for the future)
e Australian society and social environments (e.g. the bush and the city, rich and poor, mateship, the role of religion, holidays/celebrations/festivals)

e Australian culture and cultural environments (e.g. the arts, sport, humour, the media, multiculturalism, leisure, images of Australia, indigenous cultures).

DIAGRAMMATICAL OVERVIEW OF COURSE DELIVERY: THE FOUR STANDS AND ILLUSTRATIVE EXAMPLES

OF CONTEXTUALISING THEMESASSUES/TOPICS

STRAND

THEMES/ISSUES/TOPICS

1

Hlustrative example
‘My personal world: my
hobbies, why are they

are important fo me?

2

Hlustrative example
‘Australian society: what
is mateship, and how is

it expressed?

3

lllustrative example

‘Australian culture: are

Australians ‘sport-
mad'?

Strand A: Communication
Skills and Strategies

————*

Strand B: Comprehension
Skills and Strategies

e 2

Strand C: Language and
Text Analysis Skills and
Strategies

—

Strand D: Creating a Range
of Texts

pr——————




Course Content

Course content in italics has been included to give illustrative examples, explanations and other additional information to assist the provider.
STRAND A: COMMUNICATION SKILLS AND STRATEGIES
Learners will:

e listen to and understand SAE words, phrases and sentences presented in oral text

e speak SAE words, phrases and sentences with intelligible pronunciation, stress and rhythm

e start, sustain, and end conversations and discussions on a range of topics, in a range of situations such as:
o one-to-one conversations about future goals
o talking about an issue in a small group

e understand and use non-verbal cues such as:
o appropriate eye contact

o gestures

o facial expressions

o use of physical space

o posture

o handshakes

o salutes

o high-five

e communicate using oral and written text in settings that are informal such as:

phone calls

SMs

simple emails

notes

voice messages

e communicate using oral and written text in settings that are formal, such as:

interviews

meetings

learner representative group

assemblies
o cultural presentations

e understand common behaviours used by SAE listeners and speakers such as:
o nods

appropriate eye contact

turn-taking in groups

distance maintained between people

polite listening behaviours
o using name or form of address

e interpret simple and common similes and metaphors used in SAE such as:
o as white as a sheet

as cold as ice

a sea of troubles

a heart of gold

time is money
o as smooth as silk

e understand that some SAE phrases have connotations. Words with possible connotations may include:
o childish
o Jlaid-back
o uppity
o pushy
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Connotation: a secondary meaning in addition to its explicit or primary meaning; a suggestive meaning; an association apart from its literal meaning; an undertone
or implication

e recognise commonly used SAE slang and colloquialisms, and understand that colloquialisms are often specific to a geographic location and/or age group.

Tllustrative examples may include but are not limited to:
o kid

bloke

fair dinkum

Aussie battler

snags

sangers

grey nomad

long paddock

ocker

pokies

brass razoo

selfie

sickie

digger

mozzie

spit the dummy

hard yakka

dunny

fair go

feeling crook

O O 0O OOOOOOOOO O O O O O o



o arvo
o stubby
o true blue

e use formal and informal language best suited to purpose and audience

An example of a formal purpose and audience may be a discussion with the Principal.
An example of an informal purpose and audience may be writing to family and friends.

e use tone (such as friendly, angry, persuasive) to help convey the nature of the communication

e prepare information to be communicated (orally, written and multimodal) and then present to an audience

e listen, read and view a variety of texts for different purposes such as: for information, to use in research, for entertainment. Texts may include:
o book

o magazine

o newspaper

o journal

o documentary

o television feature

o current affairs show

o film

o video

o CDROM

o podcast

o website

o personal presentation

o guest speaker.

STRAND B: COMPREHENSION SKILLS AND STRATEGIES
Learners will:
e identify the context* in which the text has been created

* Context is the environment in which a text is responded to or created. Context can include the general social, historical and cultural conditions in which a text is
responded to and created (cultural context) or the specific features of its immediate environment (situational context).

o identify linguistic and structural features of a range of more complex text types including literary and transactional texts

o identify text format, e.g. prose, brochure, pamphlet, letter, memo, article, table of information

e identify the medium used to present texts, (i.e. the tools and materials used, such as handwriting, digital text, SMS, photographic equipment, film)
e understand the subject matter conveyed in everyday, oral written and multimodal texts

o describe characters, settings, plots and themes in response to reading stories and/or watching films/videos

e identify narrative points of view (the telling of events and experiences) in stories and literary texts presented orally or in written form

e extract the main ideas, supporting details and issues in non-fiction oral, written and multimodal texts

e interpret common cultural references* in texts

* Cultural references may include those referring to values, attitudes and beliefs. They may refer to people, places and events that signify cultural group, e.g.
“elders”. They may be aesthetic or spiritual in nature. They may have an artistic connection, e.g. music, art, artefacts, sites of significance, architecture,
clothing/national dress, family hierarchies. Cultural references may also refer to specific culturally based events and activities such as: NAIDOC Week; National Sorry
Day; Harmony Day; other National recognition days and events.

e interpret implied meaning in texts

e skim and scan to locate key information in written and multimodal texts

o take notes, summarise and paraphrase to record the key information in written text and orally presented text
e synthesise information on the same or similar topic from more than one text source

Example 1: locate and synthesise information about the Australian flag from a book and from the internet
Example 2: locate and synthesise information about how to cook a barbecue for a family gathering from a video or CD ROM, and from a guest speaker

e use avariety of reference materials to help interpretation and understanding, such as: SAE dictionaries, English dictionaries, picture dictionaries, bi-lingual
dictionaries, web based translation programs
o differentiate between fiction and non-fiction text:
o determine whether the content of text is factual
o determine whether the content of text is fiction, opinion, point-of-view, attitudinal, hear-say or unsubstantiated.

STRAND C: LANGUAGE AND TEXT ANALYSIS SKILLS AND STRATEGIES
Learners will:

e recognise different text types (refer Appendix 1 Glossary)
o analytical text
o imaginative text
o interpretive text
o persuasive text
e recognise text structures used in text, such as:



subheadings
contents pages
introductions
overviews
indexes
glossary
dot points
ordering/sequencing
tables/charts
sentences
paragraphs
sections
summaries
conclusions
epilogues
o chapter headings
e describe how language features are used in oral, written and multimodal text to support meaning, such as:
o sentence structure
o noun groups
punctuation
phrases
vocabulary
o figurative language (metaphors and similes)
e understand that reviews and editorials are subjective and are a person'’s interpretation, e.g. a film review
e discuss how someone’s “point of view” and/or “recommendation” can influence an audience’s response to oral, written and multimodal text, e.g. a
software program review
e explain how visual features are used in the presentation of text, and how they can enhance understanding of the text. Visual features may include:
o charts
text boxes
text columns
colour
font style
font size
camera angle
frame
o placement on the page
e use appropriate language and expression to comment on:
o an object (e.g. a new car model), or
o aprocess (e.g. drafting of football players), or
o aperformance (e.g. a concert or a play)
e use appropriate language and expression to describe their own personal response to a oral, written or multimodal text, and write a simple critique of a
text.
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STRAND D: CREATING A RANGE OF TEXTS
Learners will:

e create original oral and written text that presents ideas and expresses opinions
e use different text types intended to (for example)i
e create digital, multimodal* and print-based texts

*Multimodal: a combination of two or more communication modes (for example print, image, and spoken text, as in a film or computer presentation)
Illustrative examples of multimodal texts include, but are not limited to:

e q poster, flyer or brochure incorporating English text and graphics (e.g. photos, drawings, clipart)
e an oral text supported by presentation software (such as PowerPoint)

e g presentation using oral text and gestures, supported by music or images

e g webpage incorporating English text and graphics

e a short video with music and/or oral commentary

e create texts using different mediums

Medium: the resources used in the production of texts, including the tools and materials used (for example, digital text and the computer, or writing with pen and
paper)

e select and use vocabulary that is related to the main idea or topic
e use non-literal language to enhance the intended effect of text, such as similes and metaphors
e use arange of text structures when creating texts (refer to list of examples in STRAND C)
e consider, then select, the best words and phrases for a description
e create text using different tones according to the purpose for which it is written
e create non-fiction text that uses research skills, note-taking, summaries and graphic organisers. Illustrative examples of graphic organisers include but are
not limited to:
o mind map
o concept map
o flow-chart
o fishbone



tree
spider-chart or map
idea wheel
persuasion map
ticktacktoe
chain
timeline
e inthe process of creating a range of texts, learners will:
o develop experience in including quotations in the body of the text
o learn the basic principles of academic integrity (referencing and citations)
o plan; rehearse; edit; refine
o review and correct spelling, grammar, and punctuation. The use of reference material is acceptable (refer list provided in STRAND B).

O 0O 0O 0o 0o 0 o

Work Requirements

These are minimum work requirements.

Listening to, reading and viewing texts:

Learners will listen to, read and view a wide range of texts including:
e formal and informal texts
e texts in different types and modes
e texts presenting a range of personal, social and cultural attitudes and perspectives from different contexts
e texts created for a range of purposes and audiences
o fictional and non-fictional texts.

The learner will listen to:

e arange of short spoken texts (e.g. a brief discussion, a short verbal report, a read poem, an excerpt from a sustained oral text)
e aminimum of two substantial spoken texts (e.g. a radio play, a speech, a lecture, a sustained conversation).

The learner will read:

e arange of short written texts (e.g. newspaper article, letter, short story, email message, website page(s), an excerpt from a sustained written text)
e aminimum of two substantial texts (e.g. novel, play, biography, a non-fiction text such as a manual or report).

The learner will view:
e arange of short multimodal texts (e.g. a song with video clip, a YouTube presentation, a brief PowerPoint presentation, a poster, an excerpt from a

sustained multimodal text)
e a minimum of two substantial multimodal text (e.g. a complex website, a feature film or documentary, a television show).

Learner-created texts
The learner will create and deliver:
e arange of short formal and informal oral texts (e.g. a conversation, a brief interview, a short question/answer on a topic or issue such as a response to a
text)
e aminimum of one rehearsed oral presentation*
e aminimum of one impromptu oral presentations*
* At least one of these oral presentations will be delivered individually. The other may be presented as part of a group presentation or interaction.

The learner will create written texts using both handwritten and digital (e.g. word processor) mediums. The learner will write:

e arange of short written texts (e.g. a short letter or note, written responses to comprehension questions, a diary entry)
e a minimum of two substantial texts (approximately 400-500 words).

Each substantial written text will be for a different purpose and audience, and each will be of a different text type.
The learner will create multimodal texts:
e arange of short multimodal texts (e.g. a simple poster, a brief presentation of music and images, a simple webpage, a simple cartoon, a few slides for a
PowerPoint presentation)
e aminimum of two substantial multimodal texts (e.g. a 3-fold brochure, a website consisting of several linked pages, a PowerPoint presentation, a series of
cartoons, a 3 minute video, travel diary extracts comprising written text, images (such as photos or maps) and artifacts (such as an entrance ticket or post

card), a storyboard series).

Each substantial multimodal text will be for a different purpose and audience.



Assessment

Criterion-based assessment is a form of outcomes assessment that identifies the extent of learner achievement at an appropriate end-point of study. Although
assessment - as part of the learning program - is continuous, much of it is formative, and is done to help learners identify what they need to do to attain the
maximum benefit from their study of the course. Therefore, assessment for summative reporting to TASC will focus on what both teacher and learner understand
to reflect end-point achievement.

The standard of achievement each learner attains on each criterion is recorded as a rating ‘A, ‘B, or ‘C’, according to the outcomes specified in the standards section
of the course.

A't' notation must be used where a learner demonstrates any achievement against a criterion less than the standard specified for the ‘C’ rating.
A 'Z' notation is to be used where a learner provides no evidence of achievement at all.

Providers offering this course must participate in quality assurance processes specified by TASC to ensure provider validity and comparability of standards across all

awards. To learn more, see TASC's quality assurance PrOCESSes and assessment information.

Internal assessment of all criteria will be made by the provider. Providers will report the learner’s rating for each criterion to TASC.

Quality Assurance Process

The following processes will be facilitated by TASC to ensure there is:

e amatch between the standards of achievement specified in the course and the skills and knowledge demonstrated by individual learners
e community confidence in the integrity and meaning of the qualification.

Process

TASC will verify that the provider’s course-delivery and assessment meet the course requirements and community expectations for fairness, integrity and validity of
qualifications TASC issues. This will involve checking:

e scope and sequence documentation (Provider Standard 1):
- course delivery plan
- course assessment plan (assessment matrix)

e student attendance records (Provider Standard 2)

e examples of assessments tools / instruments, and associated rubrics / marking guides (Provider Standard 3)

e examples of student work, including that related to any work requirements articulated in the course document (Provider Standard 1 & 3)
e class records of assessment (Provider Standard 4).

This process will be scheduled by TASC using a risk-based approach.

Criteria

The assessment for English as an Additional Language or Dialect (EAL/D) Level 2 will be based on the degree to which a learner can, using SAE:

1. Listen and respond to oral English texts

2. Communicate in spoken English

3. Read and respond to written English texts

4. Create written English texts for different purposes and audiences

5. View and Respond to multimodal English texts

6. Create mutlimodal English texts for different purposes and audiences
7. Collect, select, use and cite information
8. Apply planning and organisational skills
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Standards

Criterion 1: Listen and respond to oral English texts

The learner:

Rating A

explains literal and inferential meaning, and main ideas
using supporting details from the text source

Rating B

describes literal meaning and main ideas with
some reference to the text source

Rating C

states literal meaning and main ideas in oral
texts

explains how purpose and context shape oral texts

describes the purpose and context of oral texts

identifies the purpose and context of oral
texts

explains how effectively text structures and language
features persuade and influence the audience of oral
texts

describes how text structure and language
features are used in oral texts to influence the
audience

describes how some aspects of text structures
and language features are used in oral texts

explains the use of SAE metaphors, connotations, slang
and colloquialisms and discusses their literal and
inferential meaning

recognises a range of SAE metaphors,
connotations, slang and colloquialisms and
discusses their literal meaning

recognises simple SAE metaphors,
connotations, slang and colloquialisms and
indicates these to others

compares differences between informal and formal oral
texts, supporting their comparison by using examples
of both

explains the difference between formal and
informal oral texts using examples of both

recognises formal and informal oral texts and
indicates examples of both to others

explains social and cultural references in oral texts.

describes some social and cultural references in
oral texts.

identifies obvious social or cultural references
in oral texts.

* community refers to immediate family, school community, the local community or wider community as appropriate to the learner.

Criterion 2: Communicate in spoken English

The learner:

Rating A

creates and communicates information using clear and
concise language in oral interactions

LELLIN:]

creates and communicates information
competently in oral interactions

Rating C

creates information for oral presentation

orally communicates ideas and opinions using selected
evidence and examples

orally communicates ideas and opinions
supported by examples

orally communicates ideas and opinions

structures oral texts appropriately and effectively for
different contexts, purposes and audiences

uses text structures to create oral texts for familiar

and some unfamiliar contexts, purposes and
audiences

uses basic text structures to create oral texts
for familiar contexts, purposes and
audiences

appropriately uses a wide range of SAE metaphors,
connotations, slang and colloquialisms in the creation of
oral texts

uses a range of SAE metaphors, connotations,
slang and colloquialisms in the creation of oral
texts

uses simple SAE metaphors, connotations,
slang and colloquialisms in the creation of
oral texts

creates formal and informal oral texts using a variety of
tones to suit different audiences and purposes.

creates formal and informal oral texts using
appropriate tone for intended audience and
purpose.

creates formal and informal oral texts using
tone for some intended effect.

Criterion 3: Read and respond to written English texts

The learner:

Rating A

explains literal and inferential meaning and main ideas
using supporting details from the text source

Rating B

describes literal meaning and main ideas with
some reference to the text source

Rating C

states literal meaning and main ideas in
written texts

explains how purpose and context shape written texts

describes the purpose and context of written
texts

identifies the purpose and context of written
texts

explains how effectively text structures and language
features persuade and influence the audience of written
texts

explains how text structure and language
features are used in written texts to influence
the audience

describes how some aspects of text
structures and language features are used in
written texts

explains the use of SAE metaphors, connotations, slang and
colloquialisms and discusses their literal and inferential

recognises a range of SAE metaphors,
connotations, slang and colloquialisms and

recognises simple SAE metaphors,
connotations, slang and colloquialisms and




meaning

discusses their literal meaning

indicates these to others

compares differences between informal and formal, and
narrative and descriptive written texts, supporting their
comparison by using examples

explains the difference between formal and
informal, and narrative and descriptive written
texts using examples

recognises formal and informal, and
narrative and descriptive written texts and
indicates examples to others

identifies obvious social or cultural references in written
texts.

describes some social and cultural references
in written texts.

describes some social and cultural
references in written texts.

Criterion 4: Create written English texts for different purposes and audiences

The learner:

Rating A

creates written texts to communicate information,
ideas and opinions using clear and concise language

LELLTN:]

creates written texts to communicate information, ideas
and opinions competently

Rating C

creates written texts to communicate
information, ideas and opinions

effectively uses a range of self-editing skills in the
creation, refinement and finalisation of written texts

uses a range of self-editing skills in the creation and
finalisation of written texts

uses a limited range of self-editing
skills in the creation of written texts

structures written texts appropriately and effectively for
different contexts, purposes and audiences

uses text structures to create written texts for familiar
and some unfamiliar contexts, purposes and audiences

uses basic text structures to create
written texts for familiar contexts,
purposes and audiences

appropriately uses a wide range of SAE metaphors,
connotations, slang and colloquialisms in the creation
of written texts

uses a range of SAE metaphors, connotations, slang and
colloquialisms in the creation of written texts

uses simple SAE metaphors,
connotations, slang and colloquialisms
in the creation of written texts

creates formal and informal written texts using a wide
vocabulary and selected language choices to suit
different audiences and purposes

creates formal and informal written texts demonstrating
appropriate vocabulary and language choice to suit
intended audience and purpose

creates formal and informal written
texts demonstrating 